General Instructions for Building All Reading Skills

Many of these exercises require short passages of text. These are readily available in CLRC workbooks, online, easy-reader books, etc.; make sure to choose a subject of interest to your learner. In some cases, you’ll want to adapt the text to best suit your learner’s level.

When working on Reading Skills, copy activities from each of the levels and benchmarks. Many of the activities and resources are appropriate for multiple levels, you’ll just want to adjust the content used.

When choosing material, think about:

· How is the information organized? Texts in which the events are presented in natural chronological order, which have an informative title, and which present the information following an obvious organization (main ideas first, details and examples second) are easier to follow. 

· How familiar is your learner with the topic? Remember that misapplication of background knowledge can create major comprehension difficulties. 

Use pre-reading activities to prepare your learner for the lesson. These can include:

· looking at pictures, maps, diagrams, or graphs

· reviewing vocabulary 

· connecting the topic with learner’s prior knowledge

Word Study

· Recognize that everyone learns sound-letter relationships at different rates. 
· Introduce sound-letter relationships at a reasonable pace, in a range from two to four letter-sound relationships a week. 

· Teach high-utility letter-sound relationships early. 

· Introduce consonants and vowels in a sequence that permits learners to read words quickly. 

· Avoid the simultaneous introduction of auditorily or visually similar sounds and letters (don’t introduce bs and ds or ms and ns in the same lesson). 

· Introduce single consonant sounds and consonant blends/clusters in separate lessons. 

· Provide blending instruction with words that contain the letter-sound relationships that learners have already learned.


Text Connections
· Learners need to make text connections as they read. (How is this like me?)
· Remind learners to visualize. (Model first)
· Stress the importance of reading to understand.
· Teach and model fix-up strategies: re-read, ask questions, look up words, tracking, etc.
· Have learners use graphic organizers as they read to stay focused,
Generating Questions

· By generating questions, learners become aware of whether they can answer the questions and if they understand what they are reading. 

· Learners learn to ask themselves questions that require them to combine information from different segments of text. For example, learners can be taught to ask main idea questions that relate to important information in a text.

· Activation of Prior Knowledge makes up a great amount of the process of reading comprehension. Tutors should attempt to activate as much prior knowledge as possible prior to reading the text, allowing learners to apply the prior knowledge use while reading. They also need to teach how to decipher useful background knowledge from other background knowledge. 

· Strategies to effectively activate prior knowledge include: brainstorming, predicting, pre-reading questioning, and talking about the topic.

Vocabulary 

· New vocabulary should be taught prior to reading, as the reader will spend too much time figuring out the new words, and will be unable to comprehend the entire reading passage. 

The textbook used in new tutor training (Teaching Adults: A Literacy Resource Book) contains more strategies; use it often!

Reading 2.3.1

Recognize that words are composed of sounds that are blended together and carry meaning.

Letter Toss

· Draw eight different letter blends in big block letters on eight pieces of paper (e.g., ch, th, sh, wh, oo, ee, and str)
· Explain to learners that the aim of the game is to hit the sound they hear. 

· Place the papers on the floor and mark a spot learners can’t cross.

· Begin by saying the sounds and asking learners to toss a beanbag (or small pillow, non-breakable object, etc.) to the correct paper. 

· Each beanbag that makes it onto the correct letter sound represents a point.

· Progress to saying words with the sounds contained.

· While this is a great game to get everyone up and moving, it can also be done on a much smaller scale with one sheet of paper and no beanbags.

Scavenger Hunt

· Write blends on separate index cards (bl, br, cl, cr, dr, fl, gr, pl, sc, sl, sm, sn, sp, st, sw, tr); make sure each consonant blend is written on its own card.

· Hand learners a card and ask what sound the blend makes. Review blends beforehand if necessary.

· Start hunting! Give learners a magazine or book filled with pictures (e.g., National Geographic) and explain they have five minutes to find as many items that start with the sound on the card. If learners are just learning the sounds, you many want to brainstorm about some ideas of objects. Here are a few example ideas: 

· bl – blue, black, blender, blazer

· br – brown, brick, bright, bread

· cl – clothes, cloth, clip, cleaner

· dr – drawer, drink, drop, drain

· fl – floor, flat, flip, flake

· gr – green, grass, grade, gross

· pl – plastic, play, plush, pluto

· sc – scream, scrape, scar, scratch

· sl – sled, slide, slipper, slim

· sm – small, smear, smooth, smart

· sn – snake, snack, snap

· sp – spot, sport, splatter, spatula

· st – star, stump, stick, sting, stamp, stone

· sw – sweater, sweet, swing, sweet

· tr –  tree, tray, truck, trunk, treat

· Set the timer and start the hunt. When the timer is up, go over the items with learners. If learners could not find something, go through the magazine and help.

· Modify the cards to show digraphs, specific vowel sounds, etc.

Pin the Tail on the Silent E

· On a board or large sheet of paper, write several words from the list below. Write in large block letters, in neat columns (words should be at least 1’1/2”-2” high). Make sure you leave a generous space after each word (you’ll be adding “silent e”), and between words vertically.
· Three Letter Word List: Dim
Pin 
Tim
Con
Hop
Ton
Her
Cam
Mad 
Man Can
Sid
Sam     Lik
Bar
Pal
Car
Sal
Far
Tap

· Fasten the paper to a wall or window.

· Cut several squares of card stock or paper, each 2” square, and ask learners to write a clear “e” in large, black print. Affix a small amount of tape to the back of each  

· Start your timer! Ask learners to approach the board, say the three-letter word correctly, and then add the “e” and say the new word. 

· Try to  “beat the clock.”  How fast can learners fill in all the silent “e”s and read the words correctly? Try it a few times, learn it backward and forward, and see if they can set a “personal best” for the day.

· If you have a magnetic surface, this is a great activity to use magnetic letters.

· Once learners progress, throw in some three-letter words that don’t form a real word when a silent ‘e’ is added to see if they recognize the words as nonsense.

Build A Word

· Use a set of Scrabble tiles, letter cards, or magnetic letters—make sure you have at least one of every consonant.

· Decide if this round of Build a Word will have a theme. Themes can be inspired by the current season, an upcoming holiday, a favorite movie, etc.

· Shuffle the squares together.

· Give learners five of the squares, a sheet of scratch paper and a pencil.

· Write one vowel on a white board or sheet or paper.

· Start the timer. Learners have one minute to write down as many words as possible using the consonants on their squares and the vowel on the board.

· Look over the words and correct any possible spelling issues. Ask learners to tell you what each word means.

· Award one point per word; learners also get a point for each correct definition.

· For themed rounds, award an extra point for words that relate to the theme. That means they can win up to three points off of a single word.

· To play another round, hand out five new squares and write down a new vowel on the white board.

· This game can also be played cooperatively with prompts.

Online Resources:

http://www.abcfastphonics.com/index.html
http://www.wordway.us.com/Digraphs.htm
http://www.carlscorner.us.com/Vowels.htm
http://resources.woodlands-junior.kent.sch.uk/games/mag/spelling.html
http://literacy.kent.edu/Midwest/Materials/ndakota/soup/
http://www.teacherjoe.us/Learn_English46.html
Printed Resources:

Contemporary’s New Beginnings in Reading

Reading for Today

Patterns in Spelling

Say the Word!

Passage to ESL Literacy Student Workbook

Phonics for Reading

Reading 2.3.2

Use structural, semantic, and syntactic cues to recognize and decode words.
Three Critical Questions

· When learners stumble on a word, have them ask: 

· Do I know any other words that look and sound like this word?

· Are any of these look-alike/sound-alike words related to each other?

· What do the words I know tell me about this word?

· For example, if the unknown word is antibiotic, the first question is: Do I know any other words that look and sound like this word? (antifreeze, antiaircraft, anti-terrorism, biology, biographical); are these words related to antibiotic?; What do they tell me about antibiotic?

Same-Different
· Create word lists containing the vowels/diagraphs/etc. learners are working on (e.g., if learning short e and i words, write these words in lists of three, with two having the same short vowel sound, the other word having the different vowel sound)

· Make two cards, one with e written on it and the other with i

· Show learners the card and review each short vowel sound

· Give examples of words with these sounds in them, in both initial sounds (elephant, egg) and center positions (men, set), and have learners feel the position of their mouths and lips as they say each sound.

· Call out words in threes; use two that have the same short vowel sound and one that has a different vowel sound. The learners then determine which word has the different vowel sound.

· Adaptations: Begin the game using only words with the short vowel sounds in the initial position, then move to short vowel sounds in the middle.

· Have learners practice by saying a word with one vowel sound, then changing the vowel sound in the word. For example, have them say or read pet, practicing the sound and feel of short e, then change the vowel to i and have them say or read pit to feel and hear the difference.

Change One Letter
· Give learners a word to write (e.g., man). Double-check to make sure it’s spelled correctly.

· Ask learners to change one letter to make the word say mat. Do not tell learners which letter to change! It is important that learners listen to the placement of the sound in the word and change the letter according to their understanding.

· If learners don’t change the n, have them write the word man again, tracking each sound while writing, then say the word mat. Usually this is all it takes to realize the n needs to be a t, but you may need to go over this a few times.

· Continue to have learners change one letter at a time to manipulate different parts of the word.

Analogies

· Choose reading material at learners’ instructional reading level and interest.

· Preview the passage and note any words that may be new or difficult for learners. For unfamiliar words that have a common pattern, keep in mind familiar words with the same pattern.

· Introduce the reading; discuss the title and a brief description of the content.

· Ask learners whether they’ve had any experience with the content or ask them to predict what will happen in the story.

· Introduce any new/unfamiliar vocabulary. Be sure to stress the meaning of the vocabulary words as well as the contexts in which they are used.

· Ask learners to begin reading. Mention that if they come to words they don’t know, they should look for familiar patterns in the word and think of other words that have the same pattern (e.g., if they’re having trouble with street, have them think of other words they know that have ee like bee or meet)

· Isolate the word family or vowel pattern. Have learners say the sound(s) it makes and blend the other sounds in the word with the word family or vowel pattern.

· Ask learners to continue reading. When they encounter other unfamiliar words, have them think of other words they know with the same pattern and apply that knowledge to the unfamiliar word.

· To encourage comprehension, discuss what happened in the story or reading passage and the learners’ reaction.

· If the learners have trouble with a particular word family, review the pattern before rereading the passage or continuing in the book.

· As the learners read, make a list of unfamiliar words and review them later.

Online Resources:

http://www.readwritethink.org/files/resources/interactives/construct/index.html
http://www.gcflearnfree.org/reading
http://www.readwritethink.org/files/resources/interactives/in_the_bag/index.html
http://www.sadlier-oxford.com/phonics/grade_k_1/high_fre/hifreq1.htm
http://www.amblesideprimary.com/ambleweb/lookcover/lookcover.html
Printed Resources:

Phonics for Reading

In the Know

Literacy Plus

Reading for Today

Reading 2.3.3

Automatically recognize frequently encountered words in reading and oral language contexts.
Dolch Words

· Write sight words (Dolch 220 Basic Words, First 1000, etc.) on index cards.

· Choose 10 Dolch words to focus on for the week; choose words that correspond with other reading and/or writing you’re doing that week.

· Although the Dolch words are considered “sight” words (i.e.; not easily sounded out and, therefore, needing memorization), it does not hurt to point out the regular sounds in them, so you may want to choose 10 words with the same sounds (in this example, all the words have long Is--like, ride, five, nine, live (as in “These are live tadpoles.”), white, find, kind, light, and right.

· On each of 10 pieces of paper, write one of the 10 Dolch words for the week in large lowercase letters.

· Pass out the 10 cards.

· Hold up one of the week’s sight words on the paper and ask learners to find any sounds they know in the word. Ask if learners know the word. 

· Tell learners the word and use it in several sentences. Ask learners to use the word in a sentence. If the word has unusual sounds, explain them, such as: the  ght  in light and right is silent; the e at the end of like, ride, white, five, nine, and live causes the i to be a long i instead of a short i. 

· Ask learners to write the word on one side of a 3” by 5” card as you write it on the board. Spell it as you go. 

· Ask learners to turn the card over and write the word three more times.

· In order to solidify these words, do guided practice. Each session, have learners lay out their cards.

· Say, “Show me...find,” and learners should find the card and hold it up.

· Do this so they must recognize each word a couple of times.

· Create a class story with the words. Write a story and have learners use the Dolch words to create it. For example, say, “I like to…..” Then learners choose a Dolch word to fill in the blank (ride). Tutor writes that and adds, “I like to ride a ____________ bike.” Then ask if there’s 

· Read the story together. 

Dolch Silly Sentences

· Create a list of the Dolch sight words learners know, including some of the 95 Dolch nouns. 

· Briefly review how a sentence has a subject (i.e.; a noun) and a verb (i.e.; an action word). 

· Explain that learners are going to create sentences using sight words. Tell them that the sentences may be as silly as they want them to be.

· Read the words on the list in unison.

· Demonstrate how to create a sentence by choosing a noun and a verb, then choosing other Dolch words to finish a sentence. For example, “brother” and “carry.” “My brother can carry seven bread boxes.” Explain to learners that sometimes the action words will need to be changed a little, for example, they could use the words “carries” or “carried.” Also explain that the nouns sometimes are changed to show that there are more than one, for example, “boxes” instead of 

· If learners struggle, have them choose a few words and you make the sentence. Ask them to read it out load. Do this a few more times until they’re ready to create sentences on their own.

Compound Words 

· Have index cards with the following Dolch words: snow, top, birth, box, day, bread, tree, ball.

· Create a list of Dolch words that can be used to make compound words: bird, house, birth, day, snow, top, box, bread, hot, tree, back, ball, friend, boy, girl, dog, doll, some, him, farm, fire, game, hill, her, horse, self, ground, man, nest, school, your, thing, one, where, play, light, work, my.

· Review reading basic Dolch words and explain that sometimes two words can be combined to make a completely different word.

· Take the word “birth” and put it on the table. Explain how “birth” can be combined with “day” to make a new word “birthday.” Move “day” next to “birth.” Underneath the two words, print the word “birthday” as one word. Ask learners use the word in a sentence.

· Ask if learner can choose a word to “go with” the word “snow” to make a new word. 

· If learners say “ball,” move the cards together and print the new word underneath. Ask learners to use it in a sentence. 

· Continue on in this manner until all the words are matched: treetop, breadbox.

· Read all the words together.

· Explain that these are called compound words because to make them, two words are compounded, that is, put together to make a new word.

· Also explain that to make a compound word, there must be two complete words. A word such as “lightly” is not a compound word because “ly” is not a word. 

· Practice by handing out the list of Dolch words. Ask learners how many compound words they can come up with. Have them print the compound words.

· Ask learners if they can think of any more words that are compound words, even if the words are not on their Dolch list. If necessary, give hints, such as “We drive our cars on it.” (Freeway) Or, “We carry it with us and use it to call friends.” (Cellphone) Or, “People throw a ball into a basket when they play…” (Basketball)

· Continued review: As you teach reading and spelling, have learners find any compound words in the text or create them from spelling words. 

· Create a matching words game (or use the one at the Resource Center). Print words on cards that can be matched to make compound words. 

Dolch Homophones

· Choose one of these sets of Dolch word homophones and print the words on index cards or paper strips:  for, four, fore;  no, know; to, two, too;  be, bee;  knew, new;  by, buy, bye;  right, write, rite;  their, there, they’re; eye, I;  would, wood.  You will need 3 cards of each word in the set you choose.

· Only concentrate on one set of homophones at a time to avoid confusion.

· Review reading the Dolch homophone words, which should have been introduced prior to this lesson.

· Explain how English can be a difficult language and some words sound exactly the same, but have different meanings and spellings. 

· Show some examples (made/maid—write and define them both; deer/dear...see/sea)

· Explain Their and how it’s used when a group of people own something, for example, Their dog ran away. Or, It was their idea to have a carnival. Write Their and have learners write it, say it, and use it in a sentence. Do the same with There and They’re. Explain how They’re is a contraction and is really is two words put together, they and are.

· Write several sentences that use the homophones, leaving a blank (____________ is my best friend, Michael, My dog grabbed _______________ ball and ran away with it, Jon and Jenny are my best friends. _______________ so kind

· Read the first sentence and ask if learners can choose a homophone card to go in the blank. If learners choose the correct homophone, ask them to explain why they made that choice. If they choose the wrong one, explain why it is wrong and ask them to choose one of the others. Write the correct choice in place in the sentence. Then read the sentence together.

· Stress that any of the homophones would sound O.K. because they all sound the same, but the correctly spelled homophone must be chosen.

· Do the same with each sentence.

Replace A Word 

· Tell learners you are going to write a sentence. Hand out a list of Dolch words that you’ve been working on (or use a word log or index cards).

· Print this sentence: “The little _______________ is brown.” Ask learners if they can find a sight word on the list that will make sense in the blank. They may say “dog” or “cat” or “house.” Ask learners to continue to find words that will make sense in the sentence. 

· After each word, ask learners to read the sentence aloud.

· Then, print, “We like to play __________ ___________ .” Learners must use two words to fill in the blanks.  Read the sentence aloud.

· Continue, using as many known Dolch words as possible.

Scrambled Sentences

· Dolch word cards, enough to make 3-4 short, simple sentences.

· Explain that you’ll be unscrambling mixed-up sentences.

· Choose several word cards to make a sentence, but mix up the words so the sentence doesn’t make sense.

· Have learners read the words aloud. 

· Ask them to try to unscramble the sentence, either all at once or word by word.  

· Practice: ask learners to create several mixed-up Dolch sentences themselves.  See if you can unscramble them.

Online Resources:

http://sightworder.com/old/

http://www.k12reader.com/dolch-word-list/
http://www.mrcpl.org/literacy/lessons/sight/index.html
http://www.k12reader.com/fry-word-list-1000-high-frequency-words/
http://www.theschoolbell.com/Links/Dolch/Dolch.html
http://www.netrover.com/~kingskid/dolch/dolch.htm
Printed Resources:

The Chicken Smells Good: A Beginning ESL Reader

Quick Word Handbook

Word Strategies: Building a Strong Vocabulary

Reading 2.3.4

Use strategies to identify unknown words and phrases, and construct meaning.
Vocabulary in Context 

· Explain how vocabulary in context means figuring out the meaning of a word by looking at the words and sentences around it. 

· Invite learners to preview the text. 

· Ask them to look at specific words that you selected beforehand. 

· Guide learners in figuring out the meanings of the words using the words and sentences around them. 

· Ask learners to make sentences using those words.

· Then have them go back and read the entire text.

Syllable I Spy

· Explain how just as music can be divided into beats, words can be divided into syllables. Spend a few minutes talking about a few multi-syllable words, clapping at each syllable to show where the “breaks” are.

· Tear a piece of paper into a bunch of small strips. On each piece of paper, write a number from 1-4. When you’re finished, throw them all into a hat or box.

· The first player picks a slip of paper from the hat. Just like in “I Spy,” s/he must come up with an object for the other player to guess. But in this version of the game, s/he must come up with an object with the number of syllables on the slip. For example, if s/he picked the number 2, s/he might choose “table” or “teaspoon” or “stapler.”  

· When you begin, the number of syllables itself probably isn’t enough of a hint to keep the game from getting frustrating, so give clues that incorporate other hints as well, for example, “I spy something black with two syllables” or “I spy something you eat on that has two syllables.”

· As learners get the hang of it, throw a bit more challenge into the hat. Or, hat aside, just ask learners to think of a word with five syllables, or even six.  

Syllable Puzzles 

· Prepare paper strips with polysyllabic words on each one (choose frequently-encountered words) 

· Cut each paper at the syllable breaks; cut in a weird pattern if learners are visual and enjoy puzzles 

· Ask learners to match the syllables together, reading the word aloud once there’s a match

· Ask learners to write the words and circle the syllables.

Context Clues

· Explain how often there’s not a dictionary nearby during reading, so it’s helpful to learn more about using the words, sentences, and other information around new and unfamiliar words to determine the meanings of these words. 

· Show a dictionary definition of a word with multiple meanings and explain how, “Even when we do have a dictionary, a word may have many different meanings depending on the context. For example, the word ‘fly’ has many different meanings. That is when knowing how to look at the context around the word is very helpful in figuring out the meaning of that word.” 

· Show learners the sentence, “He caught the fly” and ask them what the meaning of the word “fly” is in each sentence. Ask them to explain how they know what the meaning is. Then have them rate their confidence in their answer by raising their thumb up (very sure), thumb sideways (maybe), or thumb down (just a wild guess).

· Then show them the second sentence, “The outfielder caught the fly” and ask what they think the meaning of “fly” is. Then have them rate their confidence in their answer by raising their thumb up (very sure), thumb sideways (maybe), or thumb down (just a wild guess). Again, ask them to explain how they know what the meaning is. 

· Repeat the procedure with the remaining sentence pairs below: 

· He had a fly on his pants.

· He swatted the fly on his pants.

· Those are fly pants.

· Those are fly pants, but the shoes are ugly.

· She went fly fishing.

· She prefers to go fly fishing because she doesn’t like to use worms for bait.

· Ask learners to identify the steps they used to identify the correct meanings of the word in context. They can use the same strategies to identify the meanings of unfamiliar words. First look at the pictures, words, phrases, or sentences in the passage that surround the unfamiliar word.

· Next, using these clues ask yourself, “What word do I know that would make sense in the place of the new word in this sentence?”

· Then substitute the familiar word in the sentence and read the passage to see if the word makes sense in the passage.

· Show learners an example of a sentence with an unfamiliar word. For example: “The jury could not leave the room until it had reached a consensus on the defendant’s guilt or innocence.” Ask learners what words in the sentence give them clues about the meaning of the word “consensus”? What familiar word can they substitute for “consensus”? Does the familiar word make sense?

· Guide learners through an example using a nonsense word. For example, “John traveled a long distance to get to his friend’s home in California. The TALXIA took three days on the bus. He was exhausted when he arrived in California and was very happy to end that bus ride. He was glad to find his friend waiting for him at the bus station.” Ask, “What word could you put in the place of the nonsense word TALXIA in this sentence based on the clues in the passage? Clues: traveled, bus, distance, California, etc. Answer: trip or journey “Now, read the sentence using the familiar word and see if it makes sense.” 

· Give learners a short reading that contains new words that have been underlined. Instruct them to read the paragraphs, look closely at the underlined words, and use context clues to find the meaning of unfamiliar words.

· Go over passages with learners check for understanding.

· Give learners a copy of a short article of interest to them and have them choose five unfamiliar words to use context clues to figure out the meaning of the words. 

· Ask learners to write the five unfamiliar words and the words they substituted for them. 

· Discuss the words, then ask learner to look up the words in a dictionary to see how close their definition is.

Online Resources:

http://web2.uvcs.uvic.ca/elc/studyzone/200/reading/index.htm
http://www.tv411.org/reading
http://www.kn.att.com/wired/fil/pages/listcompreheta.html
http://rbeaudoin333.homestead.com/syllables_1.html
http://www.english-zone.com/vocab/vic02.html
Printed Resources:

Building Basic Literacy Skills

A Second Course in Phonic Reading

Reading for Today

Word Strategies

Words for Students of English

Vocabulary Basics

Reading 2.3.5

Begin to internalize, utilize, and apply previously learned skills, strategies, and prior knowledge to enhance comprehension.
Check and Line

· Begin the lesson with a discussion on how learners can read textual information to assist them in understanding a new topic. 
· Relate this discussion of the purpose of reading texts to a current topic that interests learners.

· Point to a section of text related to the current topic and have learners skim the selection. Ask them to point out what types of information are covered in the text. For example, they may notice a graphic explanation or a boldface definition.
· Begin a K-W-L chart on the topic presented in the reading. Complete the first two columns by asking learners, "What do you know about ?" and "What do you want to know about ?"
· Introduce the check and line method.  This system allows new readers to monitor their comprehension line by line by placing a light pencil check in the marginal white space beside the line if they fully understand it and a dash or line if they do not. They then continue reading to the end of the paragraph and return to the lines that stumped them for rereading. 

· If learners are still confused after rereading, they can seek help from an outside source such as a friend, tutor, or a print or online resource, such as Dictionary.com. The key is for them to become mentally aware of their reading and learn how to monitor their own comprehension.
· Model the check and line method with a small section from the text to show learners exactly how it works. 

· When you finish going through the text the first time, introduce the acronym GMR, which stands for go back, motivate your brain, and reread. This method can be used as a reminder when returning to the "-" marks in the margins. 

· Ask learners to independently read the remainder of the assigned text selection and apply the check and line method while reading. 

· Help if they are struggling or need further instruction. 

· Make sure they’re also applying the GMR method, and encourage them to go back, motivate their brain, and reread the parts that they originally marked with a line. 

· Assist students in using alternate resources or a peer buddy to clarify meaning.
· Return to a discussion and record the "L" section of the K-W-L chart by asking learners "What did you learn about ?"
Metacognition

Metacognition can be defined as "thinking about thinking." Good readers use metacognitive strategies to think about and have control over their reading. Before reading, they might clarify their purpose for reading and preview the text. During reading, they might monitor their understanding, adjusting their reading speed to fit the difficulty of the text and "fixing" any comprehension problems they have. After reading, they check their understanding of what they read.

Learners may use several comprehension monitoring strategies:

· Identify where the difficulty occurs 

· "I don't understand the second paragraph on page 76."

· Identify what the difficulty is 

· "I don't get what the author means when she says, 'Arriving in America was a milestone in my grandmother's life.'"

· Restate the difficult sentence or passage in their own words 

· "Oh, so the author means that coming to America was a very important event in her grandmother's life."

· Look back through the text 

· "The author talked about Mr. McBride in Chapter 2, but I don't remember much about him. Maybe if I reread that chapter, I can figure out why he's acting this way now."

· Look forward in the text for information that might help them to resolve the difficulty 

· "The text says, 'The groundwater may form a stream or pond or create a wetland. People can also bring groundwater to the surface.' Hmm, I don't understand how people can do that… Oh, the next section is called 'Wells.' I'll read this section to see if it tells how they do it."

Question-Answer Relationship strategy (QAR)

Questions can be effective because they:

· Give learners a purpose for reading

· Focus learners' attention on what they are to learn

· Help learners to think actively as they read

· Encourage learners to monitor their comprehension

· Help learners to review content and relate what they have learned to what they already know

There are four different types of questions tutors can ask before, during, and after reading:

· "Right There" 

· Questions found right in the text that ask learners to find the one right answer located in one place as a word or a sentence in the passage.

· Example: Who is Frog's friend? Answer: Toad

· "Think and Search" 

· Questions based on the recall of facts that can be found directly in the text. Answers are typically found in more than one place, thus requiring learners to "think" and "search" through the passage to find the answer.

· Example: Why was Frog sad? Answer: His friend was leaving.

· "Author and You" 

· Questions require learners to use what they already know, with what they have learned from reading the text. Learners must understand the text and relate it to their prior knowledge before answering the question.

· Example: How do think Frog felt when he found Toad? Answer: I think that Frog felt happy because he had not seen Toad in a long time. I feel happy when I get to see my friend who lives far away. 

· "On Your Own" 

· Questions are answered based on learners’ prior knowledge and experiences. Reading the text may not be helpful to them when answering this type of question.

· Example: How would you feel if your best friend moved away? Answer: I would feel very sad if my best friend moved away because I would miss her. 

Tutor Read-Alouds 

Tutor read-alouds are a great opportunity for learners to learn vocabulary, as well as reading skills and strategies. 

· Before reading aloud, choose a few vocabulary words that the learners may not understand. 

· Focus attention on the vocabulary words during the interactive read-aloud, modeling using picture and context clues to figure them out. 

· Following the interactive read-aloud, review the vocabulary words 

Scaffolded Retelling 

· Create fill-in-the-blank retelling worksheets including forms on: story summary with one character included; important idea or plot; setting; character analysis; and character comparisons

· Give learners blank sheets containing places for: title, setting, characters, problem, important events, outcome/reaction, and theme. 

· Learners may fill in these forms while they read to keep track of their reading.

Reciprocal Teaching  

RT refers to an instructional activity that takes place in the form of a dialogue between tutors and learners regarding segments of text 

· The tutor and learner take turns assuming the role of the teacher in this dialogue 

· The dialogue uses three strategies: Predicting, Clarifying, and Summarizing

· Model a series of questions about the text; after learners answer, ask them to now ask you a series of questions about the text.

Predicting

· Before reading a story, ask learners to read the title. 

· Ask them to predict what the story will be about. 

· As you read the story aloud, stop at various sections and ask learners to predict what will happen next. Ask: What do you think will happen next? What makes you think that? 

· Continue reading, and discuss which predictions were correct.

Sequencing 

· As you read a story aloud, encourage learners to think about the parts, or steps, in the story. 

· Explain that stories have a beginning, a middle, and an end. 

· Point out that clues sometimes appear in a story to let you know the order of the steps in the story (how an apple grows, “first...”). 

· Read a story, and review its sequence. Use a sequence chart or graphic organizer, if needed. 

· Ask: How do you know what happened first? What happened last?

Online Resources:

http://www.cdlponline.org/index.cfm?fuseaction=stories&topicID=4
http://www.nelliemuller.com/Reading_Comprehension_Practice.htm
http://www.english-online.org.uk/theread.htm
Printed Resources:

Comprehension Cliffhanger Stories

Reading Comprehension Card Games

Comprehension Skills Reproducible Workbook

Meaning Into Words Workbook

Themes for Today

In the Know

Reading 2.3.6

Read aloud with some demonstrated fluency.
Fluency affects comprehension. Poor readers often struggle through new text that is beyond their comfort level. Some hesitate, unable to sound out words or figure out punctuation. Others will read without expression, rushing through the words without thinking about their meaning. Often, poor readers struggle so hard with each word that when they reach the end of a paragraph or sentence, they will have forgotten the beginning text. Many poor readers mistakenly think that by merely "reading" the text, they have successfully completed the assignment, not taking into account whether they have comprehended the text or not.

In practicing fluency, remember to set learners up for success.
1. Read out loud to learners first.

2. Then ask them to read the passage silently. 

3. Discuss words learners don’t understand, going over the definition or concept. 

4. Read the passage together with learners (Echo reading).

5. After learners have mastered the text, ask them to read the passage out loud. 

Rhymes and poems are a fun way to practice fluency and master word families.

Reading with Audiobooks

Listening to audiobooks helps learners with fluency and pronunciation and strengthens vocabulary skills. 

· Ask learners to choose a book of interest to them (if they have trouble, bring a selection for them to choose from).

· Have learners follow along in the text while listening to the book.

· Audiobooks enable learners to interact with texts that are beyond their reading level, as long as they can understand the vocabulary and plot.

· Use graphic organizers to map out events and demonstrate critical thinking skills by explaining the complexities of the story. 

· This method allows learners to associate words to actions and descriptions. 

· When they continue to read without the audio prompt, their reading comprehension level will increase.

Misplaced Punctuation

“Reading” punctuation helps learners understand the writers’ intent and read more fluently. 

· Illustrate this by bringing in two identical paragraphs, one with the punctuation in the wrong place.

· Ask learners to read one paragraph (echo reading if necessary) as fluently as possible, using the punctuation as clues.

· Ask learners comprehension questions about the paragraph.

· Have learners read the second paragraph; ask a similar series of comprehension questions.

· Discuss the differences; ask learners to identify punctuation marks and how they contributed to the different meanings.

· For further in writing, have learners punctuate two identical paragraphs differently and discuss why they made certain punctuation choices.

Example 1:

Dear John:
I want a man who know what love is. All about are generous, kind, thoughtful people who are like you. Admit to being useless and inferior? You have ruined me for other men. I yearn for you. Have no feelings whatsoever when we're apart. Can be forever happy-will you let me be yours?

Gloria

Example 2:

Dear John:
I want a man who knows what love is. All about are generous, kind, thoughtful people. Who are like you? Admit to being useless and inferior. You have ruined me. For other men, I yearn. For you have no feelings whatsoever. When we're apart can be forever happy. Will you let me be?

Yours,
Gloria

Paired Reading 

This type of reading helps with fluency and word recognition and provides feedback. 

· Either read text aloud together, tutors read first for modeling, then learners read the same passage while tutors assist and encourage. The text is read 3-4 times. 

· Sit side by side in chairs, sharing the text. 

· As you read, it is important that learners read every word. Pointing to every word or using a card helps with this. 

· Tutors should read at learners’ rate or just slightly faster to gently lead learners. 

· Tutors can also change tone or volume to provide more vocal cues in harder parts. 

· A softer voice can be used when the text is easier or when less support is needed on repeated readings. 

· When learners make a mistake with a word, just say the word correctly and have learners reread the word. Then keep reading. Don’t stop for instruction on the word. Doing so would break up the fluency. Instead, come back to the word at the end and talk about the word or do some more in depth word work. 

· You can show excitement and interest in what you’re reading and also discuss the text. Just don’t stop in the middle of a passage. This breaks the flow that you are trying to practice. 

· Once you’ve read through the text and learners are more comfortable, explain, “Now we’re going to read aloud together for a little while. Whenever you want to read alone, just tap the back of my hand like this (demonstrate), and I will stop reading. If you come to a word you don’t know, I’ll tell you the word and begin reading with you again.” 

· Offer specific feedback about learners’ reading; if learners make a reading error, skip a word or line, or hesitate longer than 5 seconds, point to the error-word and pronounce it. Then tell learners to say the word. When learners pronounce the word correctly, begin reading aloud again in unison with learners. 

· Continue reading aloud until they again signal to read alone. 

Online Resources:

http://www.busyteacherscafe.com/literacy/fluency.html
http://www.freereading.net/index.php?title=Passages_to_practice_advanced_phonics_skills%2C_fluency%2C_and_comprehension
http://www.readinga-z.com/book/fluency-passages.php?level=f
http://mrswarnerarlington.weebly.com/fluency-practice.html
http://treasures.macmillanmh.com/california/teachers/building-reading-and-writing-skills/student-fluency-passages
Printed Resources:

Preparing Workers for 21st Century Employment (Fluency Cards)

Reading for Today

That’s Life

Life Goes On

In the Know

ReadingWise

Phonics for Reading

Reading 2.3.7

Identify and describe various genres.

List of Genres:

1. Fiction: writing that is a product of the imagination. 
· Historical Fiction: based on or around a person or event from history.

· Science Fiction: dealing with aliens, the future, or advanced technology.

· Fantasy: containing monsters, magic, or other supernatural elements.

· Realistic Fiction: a story that could have happened, but didn’t.

2. Nonfiction: writing that is true or factual. 

· Informational Writing: writing that provides information on a topic.

· Persuasive Writing: writing that attempts to influence the reader.

· Autobiography: the story of one’s life told by oneself.

· Biography: the story of someone’s life told by someone else.

3. Drama: writing that appears as a play or script. 

· Comedy: has a happy ending.

· Tragedy: ends in death and sadness.

4. Poetry:  writing that is concerned with the beauty of language

5. Folklore: stories that were handed down through the oral tradition. 

· Fairy Tale: a story with magic, monsters, and/or talking animals.

· Fable: a very short story, usually with talking animals and has a moral.

· Myth: has gods or goddesses and often accounts for the creation of something.

· Legend: a story based on something that might have once been real, but has since become exaggerated beyond the realm of nonfiction.

· Tall Tale: stories usually set in the American frontier where the main character has exaggerated strengths, skills, or size.  The tone of the author is humorous.

Genre Explanation 

· Explain that stories can be fiction (make-believe) or nonfiction (real). 

· Fiction stories are not true. The author made up those stories. Nonfiction stories are true. The author is giving us information. 

· Ask: If the title of a book is How Does a Chick Grow? would it most likely be fiction or nonfiction? If the title of a book is A Little Chick That Learned How to Read, would it be fiction or nonfiction? 

· Read a fiction and a nonfiction story. 

· Ask: Which story was fiction? Which story was nonfiction? How do you know?

· Continue this basic pattern as you add other genres to your readings. Every time, define the characteristics, give examples, then have learners determine genre categories with their justification.

Genre Review 

· Find a selection of short texts online or in print and bring several short selections

· Ask learners to examine each text and discuss characteristics and why they think it belongs to a particular genre

· Offer prompts if they struggle, or use a graphic organizer that has the name and definition of each genre at the top

· Begin with comparing 1-3 genres at a time

· If learners struggle at the text level, introduce the concept by bringing in a selection of movies (available at most libraries), then a selection of books, then the paragraphs.

Genre Games

· Explain the types of genre and their characteristics, as well as why knowing which genre learners are reading is important to comprehension

· Use the accompanying flashcards to review types of genre and characteristics

· Practice with Genre Bingo, Go Fish, Concentration, etc.

Online Resources:

http://www.usingenglish.com/comprehension/key+english+test.html
http://www.kimskorner4teachertalk.com/readingliterature/genres/menu.htm
http://www.studyzone.org/testprep/ela4/a/fictionnonfictionl.cfm
http://www.ereadingworksheets.com/genre/genre-worksheets/
Printed Resources:

The Contemporary Reader

Community Issues

101 African-American Read-Aloud Stories

Developing Reading Strategies

Globe Reading Comprehension

Reading 2.3.8

Identify and describe components of a story.
Elements of a Story

Understanding the different elements in a piece of writing is essential to reading comprehension.

· Use a passage learners have read before and know the vocabulary and plot.


[image: image1.png]



[image: image2.png]



[image: image3.png]



[image: image4.png]



· Explain how different pieces of writing have several parts in common, and identifying those parts will help them understand the text.

· Choose one element (e.g., setting) and explain what a setting is and how it gives context to the story.


· If learners remember the story, see if they can describe the setting.

· If not, reread the story, paying particular attention to any setting clues.

· Discuss the setting afterwards and how it added to learners’ understanding and interest.

· When reading new texts, ask learner to notice settings and how they impact the stories.

· Gradually repeat with other story elements.

· Graphic Organizers (Story Maps) can be extremely helpful when charting story elements.

Questioning

· Explain the different elements of a story; sometimes it’s easiest to use a movie learners are familiar with as an example.

· Characters: Who is in the story?
Setting/Place: Where does the story take place?
Time: When does the story happen?
Problem: What is it that one or more characters wants to do or wants to happen by the end of the story?
Events: What happens in the story that helps the characters solve the problem?

· Explain students that all stories have the same elements, and identifying these elements can help to increase their understanding of the story. 

· For learners new to this strategy, choose stories with clear problems and solutions. As learners' comprehension increases, introduce more complex stories to promote critical-thinking skills.

· While reading, stop at key points to discuss the information and ask and answer questions about the story elements and text clues (What words made you know the author was describing the setting?). 

· Complete a graphic organizer as a collaborative activity by thinking aloud to help learners identify each element.

· Once learners are familiar with the process, either read the text aloud to them, or have them read on their own. Ask guiding questions related to story elements in addition to specific content questions. 

· Who are the main characters in the story? How would you describe them?
What is the setting of the story (where and when does it take place)?
What is the central problem of the story? How is it solved?
How does the author want us to feel after reading the story?

· As learners become more competent with identifying story elements, increase the sophistication of the graphic organizer or add components such as the theme or resolution.

· Additional Practice: Make several index cards that list story components (Plot, Setting, Characters, etc.).

· During reading, ask learners to move the appropriate card forward when they encounter a text clue about a story element. 

Creating Mental Images

· Implementing the five senses to build images in the mind that enhance the experience of reading

· Preview the story or article.  

· Narrative Passages.

· Read the title.  Predict the content of the story.

· Preview the illustrations/pictures.  Predict the content of the passage.

· Expository/informational/factual passages

· Read the title.  Predict the content of the passage.

· Read the introduction. Ask, “What will we learn in this passage?”

· Read the headings and subheadings.  Predict the passage’s content from the headings and subheadings.

Online Resources:

http://www.studyzone.org/testprep/ela4/h/storyelements.cfm
http://www.iq.poquoson.org/k-5libsci/storyelements/1-5storyelements09tlm.htm
http://www.katiekazoo.com/pdf/KK_FiveEssentialElements.pdf
http://www.studyzone.org/testprep/ela4/a/realisticcontentp.cfm
http://www.studyzone.org/testprep/ela4/h/plotp.cfm
Printed Resources:

Globe Reading Comprehension

Greats Series

American Roots: Readings on U.S. Cultural History

I Love Reading: Stories with Comprehension Activities

Reading 2.3.9

Demonstrate comprehension through multiple strategies.
Text Features

· Explain that text features words and pictures that help organize and highlight information. Examples include headlines, photographs, and captions. 

· Invite learners to preview a passage or story. 

· Ask them to focus only on the headlines, photos, and other features on the page. 

· Explain that those features help readers understand the text. 

· Point to one of the photos in the story. Ask: How does the photo help you understand the text? Point to the headline. Ask: How does the headline help you understand the text?

· Spend some time identifying text features in various texts before proceeding to other Text Feature activities

Text Features Scavenger Hunt

· Photocopy several pages of a book

· Glue or tape the pages side by side creating one LONG text scroll. 

· Invite learners to go on a "treasure hunt" in search of text features. They should highlight and label features as they find them. 

· Use colored highlighters to tag certain features, like all headings would be yellow, all captions would be pink, all diagrams would be blue, etc.
After a given amount of time (about 5 -10 minutes), ask learners what they noticed about the book and make a list; use this for reference when introducing new texts.

Predictions

· Choose a text of interest to learners with level-appropriate vocabulary

· Lead learners through pre-reading, having them look over the article and notice the special text features: title, headings, photos, etc. 

· Model think-aloud strategies for pre-reading by asking questions and making observations about the text features.

· Example: The title tells me I'm going to read about a tower that might fall. Certain words are boldfaced — these are important, so I'll try to remember them. There is a photograph and a diagram — I can use these to get a clear picture in my mind of what I'm reading.

· Ask learners to make predictions about the reading. Discuss some of the predictions that learners make; be sure to ask them how or why they formed their ideas.

· Questions to help learners make and refine predictions:
· Based on the title, what information do you expect to read in this selection?
· Based on the information you have read so far, what do you predict will come next?

· Based on the first paragraph of information, what kinds of information will be revealed in this particular selection?
· Which predictions were confirmed by the text? Which predictions need to be revised?
· Which details or clues from the selection did you use to make your prediction?
· Based on the following clues…, what do you predict the author will reveal in the next part of this selection?
· As learners read, encourage them to look for clues that help them decide what might come next in the text.

Anticipation Guide

· Create an anticipation guide, starting as simple as possible. Write four to six statements about key ideas in the text; some true and some false. 

· Include columns following each statement, which can be left blank or can be labeled Yes, or No (Maybe can also be used). 
· You may wish to create an additional column for revisiting the guide after the material has been read. 

· Model the process. Introduce the text or reading material and share the guide with learners.

· Model the process of responding to the statements and marking the columns. 

· Read each of the statements and ask learners if they agree or disagree with it. Provide the opportunity for discussion. The emphasis is not on right answers but to share what they know and to make predictions.

· Read the text aloud or have learners read the selection. 

· If reading aloud, tutors should read slowly and stop at places in the text that correspond to each of the statements. 

· Bring closure to the reading by revisiting each of the statements.

Author’s Purpose

· Explain that the author’s purpose is the reason an author has written a text for readers. 

· Guide learners in understanding why an author wrote something. 

· Ask: Did the author give us information? (to inform) Did the author give an opinion? (to persuade or convince) Did the author make us laugh? (to entertain) 

· Write the following sentences: Everyone should have a dog. Dogs are great pets. / Service dogs are trained to help people. Some service dogs help guide people who cannot see. / When Jen walked in the door, her dog jumped so high it did a somersault! That dog is talented!  

· Ask learners to identify the author’s purpose for each pair of sentences.

Online Resources:

 http://www.kn.att.com/wired/fil/pages/listcompreheta.html
http://www.studyzone.org/testprep/ela4/a/predictingp2.cfm
http://www.aasd.k12.wi.us/staff/boldtkatherine/ReadingFun3-6/ReadingFun_ReadingSkills.htm
http://www.tv411.org/reading/understanding-what-you-read/strategies-better-reading
http://www.readinglady.com/mosaic/tools/Prediction%20handout%20by%20Deb%20Smith.pdf
Printed Resources:

Reading Comprehension Card Games

Comprehension Skills Reproducible Workbook

ReadingWise

Comprehension Assessment Reading Strategies

Cloze Connections

Reading Comprehension

Reading 2.3.10

Use reference materials.
Text Feature Walk

· Select texts for which learners have some background knowledge.

· Do not have learners walk (read and discuss) through too much text at one time.

· Scaffold the pronunciation of new vocabulary words before learners begin their discussion 

· Have learners determine how the text feature walk improved their comprehension of the content.

Common text features to explicitly teach

	Name of text feature
	Purpose of text feature

	Title
	Quickly tells the reader what information they will learn about

	Table of contents
	Shows readers the different chapter or section titles and where they are located

	Index
	Directs readers where to go in the text to find specific information on a topic, word, or person

	Glossary
	Identifies important vocabulary words for readers and gives their definitions

	Headings or subtitles
	Help the reader identify the main idea for that section of text

	Sidebars
	Are set apart from the main text, (usually located on the side or bottom of the page) and elaborate on a detail mentioned in the text

	Pictures and captions
	Show an important object or idea from the text

	Labeled diagrams
	Allow readers to see detailed depictions of an object from the text with labels that teach the important components

	Charts and graphs
	Represent and show data related to, or elaborate on, something in the main body of text

	Maps
	Help a reader locate a place in the world that is related to text

	Cutaways and cross sections
	Allow readers to see inside something by dissolving part of a wall or to see all the layers of an object by bisecting it for viewing

	Inset photos
	Can show either a faraway view of something or a close-up shot of minute detail


· Once readers are familiar with text features and able to hold a focused discussion about text, you can easily introduce the text feature walk structure and teach them to use it. 

· Ask learners to read a text feature and explain how the information in the text feature may contribute to the main idea of the text. 

· The entire text feature walk should be done before learners actually read the main body of text. 

· Then, have learners read the main body of the text and discuss what they learned and how the text feature walk assisted with comprehension.

· Ask learners to start by reading the first text feature.

· Learners name the text feature (Is it a heading? Picture and caption? Map?).

· Learners read the text feature.

· Discuss any predictions, questions, and connections learners have based on the text feature and how they think it will relate to the main idea.

· Repeat until all of the text features have been discussed.

· Once learners have discussed all of the text features, think back and reflect on them. Now, what do they expect to learn about? What do they think the main idea will be?
Table of Contents Treasure Hunt

· Collect several books that have a Table of Contents page in them.

· Write clues on sticky notes. Each clue sends learners to the location of the next clue, with the help of the Table of Contents. 

· Each clue should be easily located using a Table of Contents page, and completely hidden inside the book, so the sticky note isn’t too easy to find.  An example of a clue could be: "What is your favorite pet?  You'll find the next clue in the chapter about dogs."  

· Put the sticky notes in the pages of the books in a sequence, so that they all connect and make sense.  

· After you have all the clues ready, go back to the beginning, and briefly follow the treasure hunt yourself and read the clues to be sure that all of them are in the right place in the books. 

· As learners begin the treasure hunt, assist as needed in reading the clues and the Table of Contents pages. 

Unscrambling Stories 

To find words in a dictionary, glossary, or thesaurus, learners must understand alphabetical order. 

· Give learners a list like this to alphabetize and write on a single line.

· I

· or

· two

· one

· here

· need

· come

· zebras

· Allen

· This is what they should end up with. "Allen, come here. I need one or two zebras." 

· You can choose whether or not to provide punctuation and capitalization. 

· This exercise provides the element of self-checking; if the sentence doesn't look right, a word is probably out of order.

· Switch roles and have learners create their own sentences, put them out of order, and ask tutors to recreate them.



Thesaurus Fun

· Give learners a list of simple words. Words may include "walk," "said," "talk," "angry" and "soft." Ensure that you include nouns, adjectives and verbs. 

· Give learners a thesaurus and ask learners to look up one of the words on the list, sound out some of the entries in the thesaurus, and list their favorites. If the first word is "walk," for example, learners may list their favorite words to replace the plain-sounding word, such "amble," "lumber," "stroll," "waltz" and "lope."

· Pass out another worksheet with challenging words. Ask learners to look up the challenging words in a dictionary. If learners already know the word, check their answers in the dictionary. Write brief definitions beside each word. 

· Ask learners to find replacement words for the challenging words, using the thesaurus. 

· If the word itself is not listed in the thesaurus, such as a word like "loquacious," learners can find another term for excessively talkative, such as "chatterbox," "motormouth," or "gabby" 

Online Resources:

 http://www.studyzone.org/testprep/ela4/o/textfeatures4l.cfm
http://www.studyzone.org/testprep/ela4/h/locinfotable.cfm
http://www.studyzone.org/testprep/ela4/h/locinfoprac.cfm
http://www.onestopenglish.com/skills/vocabulary/dictionary-skills/
http://www.tv411.org/vocabulary
Printed Resources:

Take It As Read: Intermediate

Longman Dictionary of American English Workbook

Practice in Survival Reading: Let’s Look It Up!

What You Need to Know About Reading Labels, Directions, and Newspapers

